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Learning Outcomes 
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• Session will provide participants with: 
• knowledge of a process to evaluate existing 

programs (at the student, school, and district 
level) to determine alignment with 
researched predictors of post-school success 

• knowledge and information on linkages 
between Evidence-based Practices and 
Evidence-based Predictors of Post-School 
Success 



Purpose of IDEA 

To ensure that all children with 

disabilities have available to them a free and 

appropriate public education that emphasizes special 

education and related services designed to meet their 

unique needs and prepare them for further education, 

employment, and independent living. 

 

IDEA Regulations §300.1(a) 



Critical Interrelationships for Achieving PSO  
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Quality IEPs 
(Indicator 13) 

Staying in 
School 

(Indicator 2) 

Positive Post-
School 

Outcomes 
(Indicator 14) 

Graduating 
(Indicator 1) 



Indicator 13 
• Percent of youth with IEPs aged 16 and above with an IEP that 

includes appropriate measurable postsecondary goals that 
are annually updated and based upon an age appropriate 
transition assessment, transition services, including courses 
of study, that will reasonably enable the student to meet 
those postsecondary goals, and annual IEP goals related to 
the student’s transition services needs.  

• There also must be evidence that the student was invited to 
the IEP Team meeting where transition services are to be 
discussed and evidence that, if appropriate, a representative 
of any participating agency was invited to the IEP Team 
meeting with the prior consent of the parent or student who 
has reached the age of majority. (20 U.S.C. 1416(a)(3)(B)) 



Do you know your students’ outcomes? 
• Graduation rate? 
• Dropout rate? 
• Employment rate? 
• Enrollment rate? 
• How many females are full time?  
• How many students in the 18-22 year old 

program are working 1 year out of high 
school?  

• How many students enrolled in post-
secondary completed a term?  



What can you/ your 
organization do to increase 

the likelihood of youth 
being productively engaged 

after high school? 



Start with what you know is the  
Best Available Evidence 
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Flash Back to 1984 

What to do ????? 



Federal Mandates 

• NCLB (2001) requires schools to use 
“scientifically based research” to 
guide decisions about program 
implementation 

 

• IDEA (2004) requires teachers of 
students with disabilities to use 
“scientific, research-based” practices 
and interventions 
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• Are based on rigorous research designs  
• Have demonstrated a record of success for improving 

student outcomes 
• Have undergone systematic review process using 

quality indicators to evaluate level of evidence 

Evidence-
Based 

Practices 

• Are based on rigorous research designs  
• Have demonstrated a record of success for improving 

student outcomes 

Research-
Based 

Practices 

• Are based on research 
• Have demonstrated limited success 
• Have used a ‘weak’ research design 

Promising 
Practices 

 
• Are not based on research 
• Have no data to support effectiveness 
• Based on anecdotal evidence and/or professional 

judgment 
 

Unestablished 
Practices 

(Helsel, Hitchcock, Miller, Malinow, & Murray, 2006; Twyman, 2008) 
Broad Definitions 



Transition Practices Research 

Macro Level 
• Systems 
• Programs 
• “Generic” practices 

Micro Level 
 Specific 

interventions 

 

Predictors! Practices! 

nsttac.org 



Predictors/Outcomes Education Employment Independent Living 

•Career Awareness X X 
•Occupational Courses X X 
•Paid Employment/Work Experience  X X X 
•Vocational Education X X 
•Work Study X 
•Community Experiences X 

•Exit Exam Requirements/High School 
Diploma Status 

X 

•Inclusion in General Education X X X 
•Program of Study X 

In-School Predictors by Post-School Outcome Area 



Predictors/Outcomes Education Employment Independent 
Living 

•Self-Advocacy/Self-Determination X X 

•Self-Care/Independent Living  X X X 
•Social Skills X X 
•Interagency Collaboration  X X 
•Parent Expectations  X X 
•Parental Involvement X 
•Student Support X X X 
•Transition Program X X 

In-School Predictors by Post-School Outcome Area 



Career Development Predictors 

• Career Awareness 
• Occupational Courses 
• Paid Employment/Work Experience  
• Vocational Education 
• Work Study 
• Community Experiences 

 



High School Program Predictors 
• Exit Exam Requirements/High School Diploma Status 
• Inclusion in General Education 
• Program of Study 

 



Student Skills Predictors 

• Self-Determination 
• Self-Care/Independent Living  
• Social Skills 

 



High School  
Structure Predictors 

• Interagency Collaboration 
• Parental Involvement 
• Parental Expectations* 
• Student Support 
• Transition Program 



A crosswalk resource… 
NASET Framework 

• Schooling 
• Career Preparatory 

Experiences 
• Youth Development 

and Leadership 
• Family Involvement 
• Connecting Activities 

 

Taxonomy for Transition 
Programming 

• Student-Focused 
Planning 

• Student Development 
• Interagency 

Collaboration 
• Family Involvement 
• Program Structures 

frameworks crosswalk 

http://www.nsttac.org/content/crosswalk-secondary-transition-planning-frameworks


Are you implementing predictors  
of post-school success in your students’ 

educational programs? 
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To what extent are you 
implementing predictors of 
post-school success for 
students in your district, 
school building, or 
classroom? 

How can you determine the 
level of implementation? 



Predictor Self-Assessment:  
What it looks like 
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Using the Self-Assessment, Assess Your 
Degree of Implementation 



Self-Determination Definition 
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Self-Determination is the ability to make choices, solve 
problems, set goals, evaluate options, take initiative to reach 
one’s goals, and accept consequences of one's actions. 
 
 
 

Rowe, D. A., Alverson, C. Y., Unruh, D., Fowler, C. H., Kellems, R., & Test, D. W. (2013). Operationalizing 
evidence-based predictors of post-school success: A Delphi study. Manuscript in revision. 



Self-Determination Program Characteristics 

24
 

• Utilize a student driven IEP process to allow students to demonstrate self-
awareness, goal setting, problem solving, and self-advocacy.  

• Collaborate with general education teachers to embed choices into the 
general curriculum and daily lessons and provide opportunities for students 
to practice self-determination skills.  

• Teach students to self-monitor self-determination skills (e.g., 
accommodations and modifications) and provide opportunities for students 
to practice the self-monitoring strategy. 

• **As you work with students, take into consideration the cultural nuances 
involved in teaching self-determination skills and providing opportunities to 
develop self-determination to students from CLD backgrounds. 

• Ensure all students, including those with significant disabilities, have a 
functional communication system to engage in choice making, problem-
solving, goal setting, taking initiative to reach goals, and accepting 
consequences for one’s actions.  



Level of Implementation 
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For each program characteristic, consider your 
evidence, and decide whether it is: 

 
1.Not currently being implemented 
2.Intermittent implementation 
3.Emerging implementation 
4.Currently being implemented 

 



Sample Rating Implementation 
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Program Characteristic Rating 

Utilize a student driven IEP process to allow students to demonstrate self-
awareness, goal setting, problem solving, and self-advocacy.  

1 

Collaborate with general education teachers to embed choices into the 
general curriculum and daily lessons and provide opportunities for 
students to practice self-determination skills.  

2 

Teach students to self-monitor self-determination skills (e.g., 
accommodations and modifications) and provide opportunities for 
students to practice the self-monitoring strategy. 
**As you work with students, take into consideration the cultural nuances 
involved in teaching self-determination skills and providing opportunities 
to develop self-determination to students from CLD backgrounds. 
 

4 



Types of Evidence 
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Evidence of Implementation: 
What evidence do you have to support your 
decision regarding what degree you are 
implementing the predictor characteristic? 

• No evidence 
• Copies of curricula, copies of training materials, in 

some IEPs 
• Referenced in school or district procedures and 

policies, documented in IEPs 
• Consistent evidence of implementation and impact 

(e.g., documented in IEPs, program evaluation data, 
marketing materials)  

• Other? 



Sample Rating & Type of Evidence 
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Program Characteristic Rating Type of Evidence 

Utilize a student driven IEP process to allow 
students to demonstrate self-awareness, goal 
setting, problem solving, and self-advocacy.  
 

1 No evidence 
 

Collaborate with general education teachers to 
embed choices into the general curriculum 
and daily lessons and provide opportunities for 
students to practice self-determination skills.  
 

2 Teacher lesson plans include activities in 
which students have choices. 
 

Teach students to self-monitor self-
determination skills (e.g., accommodations 
and modifications) and provide opportunities 
for students to practice the self-monitoring 
strategy. 

4 • At the beginning of the school year, 
students write letters to their teachers 
describing accommodations needed. 

• All special education teachers are using 
the SDLMI to teach students to set goals, 
and monitor progress toward goals. 

• All students are administered the AIR self-
determination scale each year 



How have YOU used  
the PISA?  



Resource Connecting Predictors 
and Practices 

How can you use this? 



How do predictors and practices apply to 
Transition Planning and Instruction? 

 Provide administrators, families, improvement 
teams information about secondary transition 
program characteristics that have been empirically 
linked to improved post-school success for students 
with disabilities 

 Can be used to:  
• develop and expand programs  
• evaluate existing programs 

 



How do predictors and practices apply to Transition 
Planning and Instruction? 

 Provides teachers (other IEP team members) 
information about secondary transition 
evidence-based practices for teaching 
students with disabilities – connected to 
post-school success 

 
 Can be used to:  

• Support IEP goals and objectives 
• Support skill development 

 



Seattle University - Center for Change in Transition Services, 2010 



Planning at the District/ School Level 
• Engage with the state/district/school stakeholder group. 
• As a group: 

• Refer back to data, what area(s) is in most need of improvement? 

• Prioritize area(s) of need. 

• Choose one Predictor based on priority area from the predictor self-
assessment. 

• Rate the implementation status for each of the characteristics listed. 

• Identify which characteristics are not currently being implemented.  

• Is this a state, district, or school level action? 

• Think about if state/district/school has the resources to implement the 
characteristics and the time it will take to get it up and running. 

• Of these characteristics, choose one to take action on.  
 
 



District/ School Example 
• Predictor area: Self-Determination/Self-Advocacy 
• Evidence-Based Practice: Self-Advocacy Strategy 
• Goal: Implement the Self-Advocacy Strategy in each middle 

school to increase student participation in their IEP meetings to 
discuss transition planning 

• Other ?s to Answer:  
• Who is going to implement 
• Who needs training 
• What population are we targeting first? 
• How will this happen (what barriers do we need to anticipate?) 
• What data are we collecting? 

 



Why take time to develop a plan? 
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 To ensure you do not overlook any details 
 To understand what is and what is not 

possible in your classroom, school, or 
community 

 For efficiency, to save time, energy, and 
resources in the long run 

 For accountability – to increase the chances 
that people will do what needs to be done to 
improve the services for youth with disabilities 
in your classroom, school, and community. 



Sample S.M.A.R.T. Goal 

To increase the number of student-directed IEPs  from 

0 to 10 students, by March 2014, the school will teach 

youth in 2 resource classrooms (i.e., 30 youth) how to 

lead their own IEP meetings using the Self Advocacy 

Strategy. 

 

Results focused!! 

Measurable 

Time-bound Attainable Specific 



Planning at the Student Level 

• Engage with IEP team/ other teachers/ student. 
• Prioritize area(s) of need. 

• Which predictor area needs the most focus (and aligns with 
resources you may access)? 

• What evidence-based practices reflect or are relevant to 
that predictor? 

• Select one or more to implement within an Annual IEP goal 
or Transition activity 

• Get started 
 
 



IEP Team/Student Example 
• Predictor area: Self-Determination/Self-Advocacy 
• Evidence-Based Practice: Self-Advocacy Strategy 
• Post-School Goal: After high school graduation, Jason will attend 

GTCC and work towards an Associates degree in computer 
programming. 

• IEP Goal: To prepare for his postsecondary goal of succeeding at 
GTCC, by May 2014, Jason will prepare notes for and present his 
goals at his IEP meeting, based on instruction in the Self 
Advocacy Strategy. 

• Transition Services:  
• Self-Advocacy Training 
• Discuss goals & accommodations with gen. ed. teacher 
• Meet with Disability Services at GTCC 
 
 



Sample S.M.A.R.T. Goal 

To prepare for his postsecondary goal of succeeding at 

GTCC, by May 2014, Jason will prepare notes for and 

present his goals at his IEP meeting, based on instruction 

in the Self Advocacy Strategy. 

 

Results focused!! 

Measurable 

Time-bound 
Attainable 

Specific 



What’s in your IEPs? 
• Reflect upon your current IEPs… 

 
• How many transition services reflect the predictors we’ve 

discussed today? 
• How many annual goals include consideration of the 

predictors?  
• Does the plan of study/ program of study prepare the 

student for their postsecondary goals? 
• Do the present levels of performance or other assessment 

data reflect information from families? students? others? 
• Are other agencies involved? 

 

• What about your transition programming, in general, at your 
high school? in your school district?  



Purposeful 
planning 

Effective 
Intervention 

Effective 
Implementation 

Positive 
outcomes 

for 
students 

Formula for Successful Goals 

Adapted from Fixen & Blasé (2009) 



Contact Us 
 

Catherine H. Fowler 
University of North Carolina at Charlotte 

704-687-8606 (main number) 
chfowler@uncc.edu 

nsttacmail@uncc.edu 
 
 

www.nsttac.org  
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